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Program Overview 
  
The M.Ed. in Learning Design and Technology is a graduate level program offered at a distance 
to assist teachers across the state in preparing for technology learning design and leadership 
positions at schools across the state.  This program was known as the M.Ed. in Educational 
Technology until FY2015, when the name change to Learning Design and Technology was 
approved. 
  
The program is underpinned by the National Education Technology Standards for Technology 
Coaches (NETS-C). These standards form the framework for the ultimate program outcomes, 
and for the courses within the program. Prior to 2012 the program used the National 
Educational Technology Standards for Technology Coordinator (NETS-TC). These standards 
were revised and divided into two areas in 2012 – the NETS-C and the NETS-TL. The NETS-C 
were selected for the M.Ed. in Learning Design and Technology, based on the profile of 
students in the program, who wished to move into a technology coaching position in their school 
rather than a technology administration position. 



  
Since 2012 the program has undergone major revision in order to adapt to the new NETS-C 
standards and a new age of teacher use of educational technology in the classroom. With 
emphasis on collaboration, creativity and communication through technology the program 
utilizes social media in many classes as a delivery mechanism. Technologies in the cloud are 
utilized and taught. Robotics and gaming have formed the basis for new courses. An emphasis 
on teaching students to recognize patterns within adapting to software replaced the teaching of 
the actual software itself. 
  
The program develops the skills and abilities to design and create effective instructional 
experiences in a digital age environment. The program is delivered in a 100% online 
asynchronous format so that participants may complete the degree requirements while working 
full time. Graduates of this program are prepared to lead transformational change in educational 
environments. Emphasis is placed on creating high quality technology-enhanced teaching and 
training environments by developing characteristics of: 
  
· Visionary Leadership 

· Teaching, Learning and Assessment 

· Digital-age Learning Environments 

· Professional Development and Program Development 

· Digital Citizenship 

·   

2015-16 Outcomes Summary 
  
Data concerning outcomes was collected from the following courses offered in 2015-2016 
  
EDET 636: Impact of Technology on Student Learning 
EDET 637: Differentiating Instruction through Technology 
EDET 668: Leadership in Educational Technology 
EDET 693: Special Topic Mechanical Applications of Technology 
EDET 698: Educational Technology Portfolio 
  
Outcomes are aligned with International Society for Technology in Education standards for 
Technology Coaches, and tables indicating this alignment exist for each course. This alignment 
allows the program to report data for both Institutional and specialty program association (SPA) 
purposes. 



  

Course Outcomes, Alignment of Outcomes with 
Rubric Standards, and Rubrics 
  

EDET 636 Impact of Technology on Student Learning 
  
·       Apply formative and summative assessments to further content and technology standards. 
·       Apply assessment to improve student learning and inform instructional practice. 
·       Effectively manage use of technology in classroom environments. 
·       Apply best practices in instructional design while creating educational experiences. 
·       Model effective integration of technology to support and extend student learning. 
  
 
Alignment of Objectives with Assessment Criteria 
  
  

Apply formative and summative assessments to further 
content and technology standards. 
  

NETS 2g 

Apply assessment to improve student learning and inform 
instructional practice. 
  

NETS 2h 

Effectively manage use of technology in classroom 
environments. 
  

NETS 3b 

Apply best practices in instructional design while creating 
educational experiences. 
  

NETS  2f 

Model effective integration of technology to support and 
extend student learning. 

NETS 3c 

  
Action Research Rubric: 
  

Standard Target (25-20 
pts) 

Acceptable 
(19-13 pts) 

Needs Improvement 
(12 pts and under) 

3c. Coach 
teachers in and 
model use of 
online and 

The literature 
review and 
research question 
are clearly 

The literature 
review and 
research question 
highlight 

The literature review 
and research question 
demonstrate little 
ultimate relevance to 



blended learning, 
digital content, 
and collaborative 
learning networks 
to support and 
extend student 
learning as well as 
expand 
opportunities and 
choices for online 
professional 
development for 
teachers and 
administrators 

designed to 
highlight 
relevance to 
student learning 
and/or 
professional 
development for 
teachers and 
administrators. 

relevance to 
student learning 
and/or 
professional 
development for 
teachers and 
administrators. 

student learning and/or 
professional 
development for 
teachers and 
administrators. 

2f. Coach 
teachers in and 
model 
incorporation of 
research-based 
best practices in 
instructional 
design when 
planning 
technology-enhan
ced learning 
experiences 

The literature 
review is 
exhaustive and 
highly relevant to 
the use of 
technology 
proposed. It firmly 
establishes the 
relationship of the 
process(es) 
and/or technology 
used in the study 
to best practice. 

The literature 
review is 
well-developed 
and firmly 
establishes the 
relationship of the 
process(es) 
and/or technology 
used in the study 
to best practice. 

The literature review is 
superficial and/or does 
little to establish the 
relationship of the 
technology/processes 
used to best practice. 

2h. Coach 
teachers in and 
model effective 
use of technology 
tools and 
resources to 
systematically 
collect and 
analyze student 
achievement data, 
interpret results, 
and communicate 
findings to 
improve 
instructional 
practice and 
maximize student 
learning 

A multitude of 
resources are 
available for data 
evaluation 
indicating that 
data collection is 
systematic and 
intentional. 
Results are 
communicated in 
a clear and 
concise manner 
through text and 
through a visual 
representation. 

Resources are 
available for data 
evaluation when 
data analysis is 
conducted. Good 
evidence of 
systematic data 
collection. 
Results are 
communicated in 
a clear and 
concise manner 
through text and 
through a visual 
representation. 

Few resources are 
available which 
demonstrate that data 
collection is systematic 
and intentional and/or 
results could be more 
clearly communicated 
and/or visual 
representation is 
unclear or nonexistent. 

2g. Coach teacher 
in and model 
effective use of 
technology tools 
and resources to 
continuously 
assess student 
learning and 
technology 
literacy by 
applying a rich 
variety of 
formative and 
summative 
assessments 
aligned with 

Appendix 
contains in-depth 
explanation of 
both formative 
and summative 
evaluation 
sources. A variety 
of sources are 
used to draw 
conclusions from 
the data. 

Appendix 
contains 
explanation of 
both formative 
and summative 
evaluation 
sources. A variety 
of sources are 
used to draw 
conclusions from 
the data. 

Appendix contains little 
explanation of formative 
and/or summative 
evaluation sources. 
Few resources are 
evidenced to draw 
conclusions from the 
data. 



content and 
student 
technology 
standards 

  
  
  

N=6 
  
Outcomes: 
  

Outcome Target Met Needs Improvement 

Apply formative and 
summative assessments to 
further content and 
technology standards. 
  

6 0 0 

Apply assessment to 
improve student learning 
and inform instructional 
practice. 
  

3 3 0 

Effectively manage use of 
technology in classroom 
environments. 
  

6 0 0 

Apply best practices in 
instructional design while 
creating educational 
experiences. 
  

4 2 0 

Model effective integration 
of technology to support 
and extend student 
learning. 

3 3 0 

  
Changes: This class has the potential to measure more objectives and to be a Capstone for the 
program.  It will be beneficial to start that discussion with the School of Education and to 
examine replacing the portfolio class with a two semester version of this class during which 
students may fully create a well vetted proposal and may then implement their plan in the 
classroom with sufficient anticipation and time to see student growth. 
  

EDET 637: Differentiating Instruction through Technology 
  
·       Develop teacher resources for differentiating the environment. 
·       Adapt or create a lesson plan for differentiating process 



·       Adapt or create a lesson with appropriate assessment for differentiating product 
  

Develop teacher resources for differentiating the 
environment. 
  

NETS 3d 

Adapt or create a lesson plan for differentiating process 
  

NETS 2a, 2b, 2c, 2d, 2f 

Adapt or create a lesson with appropriate assessment for 
differentiating product 
  

NETS 2e, 2g., 2h 

  
  
UbD Unit and Reflection 
  

Criteria Exemplary  Developing  Beginning 

2.b. Develop 
technology-enriched learning 
environments that enable all 
students to pursue their 
individual curiosities and 
become active participants in 
setting their own educational 
goals, managing their own 
learning, and assessing their 
own progress 

Reflection of the internship 
provides clear and convincing 
evidence that the teacher 
participated in and contributed 
to individual paths for learning 
for students engaged in the 
experience. Through probing 
questions, books or surveys, the 
teacher gathered and 
documented information from 
students engaged in the lesson 
about why they were making the 
choices they did. 

Reflection of the 
internship provides 
evidence that the teacher 
participated in and 
contributed to individual 
paths for learning for 
students engaged in the 
experience. The teacher 
summarizes information 
from observations in the 
lesson about why 
students were making 
choices they did. 

The student makes 
assumptions concerning 
the individual learning 
paths pursued by 
students, and why these 
paths were chosen. Little 
or no evidence is provided 
to support these 
assumptions. While 
observations may have 
been made, these 
observations lack 
sufficient detail to be of 
pedagogical use. 

2.c. customize and 
personalize learning activities 
to address students’ diverse 
learning styles, working 
strategies, and abilities using 
digital tools and resources 

Reflection demonstrates that 
teachers demonstrate a 
leadership role as they prepare 
for student work, customize for 
student engagement, and 
ensure that classroom content, 
structures and systems work 
appropriately for students. 
Compelling evidence supports 
the effectiveness of this 
planning. 

Reflection demonstrates 
that teachers prepare for 
student work, customize 
for student engagement, 
and plan for classroom 
content, structures and 
systems  that work 
appropriately for 
students. Evidence 
supports effectiveness of 
this planning. 

Reflection demonstrates 
that teachers plan for 
student engagement, and 
for classroom content, 
structures and systems 
that work appropriately for 
students. Little evidence 
that this planning resulted 
in student learning. 

2.d. Provide students with 
multiple and varied formative 
and summative assessments 
aligned with content and 
technology standards and use 
resulting data to inform 
learning and teaching  
  

Reflection and twitter transcript 
demonstrates that teachers 
used data from observation and 
surveys to customize the 
student experience in the unit. A 
thorough evaluation of two 
students’ work in the unit is 
demonstrated, with ample 
evidence to justify the score 
assigned. 

Reflection and twitter 
transcript demonstrates 
that teachers used data 
from observation and/or 
surveys to inform their 
work in the unit. An 
evaluation of two 
students’ work in the unit 
is demonstrated, with 
appropriate evidence to 
justify the score 
assigned. 

Reflection and twitter 
transcript demonstrates 
that teachers neglected to 
use data from observation 
and/or surveys to inform 
their work in the unit. An 
evaluation of two students’ 
work in the game may be 
included; however, 
evidence is not provided 
to justify the score 
assigned or the evidence 
provided is at odds with 
the score provided. 



  
  
UbD Differentiated Lesson Plan Rubric 
  

  Exemplary Developing Beginning 

2.a. Link to standards 
(NETS-S and Content) 

Clear, consistent and convincing 
evidence that content outcomes 
and NETS-S standards guide 
the creation of learning 
experiences. 

Evidence that content 
outcomes and NETS-S 
standards guide the 
creation of learning 
experiences. 

Little or no evidence that 
content outcomes and 
NETS-S Standards guide 
the creation of learning 
experience. 

2.b. Learner-centered 
strategies and assessment 
tools 

Clear, consistent and convincing 
evidence that the candidate 
utilized the results of surveys 
and inventories to plan 
instruction. 

Evidence that the 
candidate utilized the 
results of surveys and 
inventories to plan 
instruction. 

Little or no evidence that 
the candidate utilized the 
results of surveys and/or 
inventories to plan 
instruction. 

2.c. Authentic Tasks Clear, consistent and convincing 
evidence that student use of 
technology focuses on an 
authentic task with an audience 
beyond the physical classroom. 

Evidence that student use 
of technology focuses on 
an authentic task with an 
audience beyond the 
physical classroom. 

Little or no evidence that 
student use of technology 
focuses on an authentic 
task with an audience 
beyond the physical 
classroom. 

2.d. Creativity and higher 
order thinking 

Clear, consistent and convincing 
evidence that student use of 
technology allows for student 
self-selection of elements of the 
task, and that student creativity 
is encouraged in meeting the 
selected standards AND student 
self and peer assessment 
assists students in meeting the 
designated standards. 

Evidence that student use 
of technology allows for 
student self-selection of 
elements of the task, and 
that student creativity is 
encouraged in meeting the 
selected standards AND 
student self and peer 
assessment assists 
students in meeting the 
designated standards. 

Little or no evidence that 
students may choose 
aspects of the task 
AND/OR little evidence that 
student creativity is 
encouraged in meeting the 
selected standards 
AND/OR student self 
and/or peer assessment 
has been omitted or is not 
related to assisting 
students in meeting 
designated standards. 

2.e. Candidate demonstrates 
responsiveness to the learning 
environment 

Clear, consistent and convincing 
evidence that the candidate is 
aware of student progress 
throughout the unit of instruction, 
and that the student makes 
appropriate adjustments to 
facilitate student readiness 
levels, learning styles, interests, 
and/or personal goals. 

Evidence that the 
candidate is aware of 
student progress 
throughout the unit of 
instruction, and that the 
student makes appropriate 
adjustments to facilitate 
student readiness levels, 
learning styles, interests, 
and/or personal goals. 

Little or no evidence that 
the candidate is aware of 
student progress 
throughout the unit of 
instruction, and/or that the 
student makes appropriate 
adjustments to facilitate 
student readiness levels, 
learning styles, interests 
and/or personal goals. 

2.f Instructional Design Clear, consistent and convincing 
evidence that lessons were 
created using a valid 
instructional design process. 

Evidence that lessons 
were created using a valid 
instructional design 
process. Outcomes, 

Lessons demonstrate little 
or no alignment. It is 
unlikely that a valid 
instructional design 
process was utilized. 



Outcomes, activities and 
assessments are well aligned. 

activities and assessments 
are aligned. 

  

  
  
N = 6 
  
Outcomes: 
  
  

Standard Target Met Needs Improvement 

Develop teacher resources 
for differentiating the 
environment. 
  

1 4 1 

Adapt or create a lesson plan 
for differentiating process 
  

5 0 1 

Adapt or create a lesson with 
appropriate assessment for 
differentiating product 
  

1 4 1 

  
  
Changes: One student in this class stopped attending in the middle of the semester and did not 
complete the final project. That student’s work is represented as Not Met. It would be 
appropriate given the breadth of content knowledge gained in this course to add an outcome for 
content knowledge in student development, technology tools for differentiation and cognitive 
learning strategies. The next iteration of this course is currently in session, but this outcome will 
be added prior to the next offering. 
  

EDET 668: Leadership in Educational Technology 
  

● Candidates will demonstrate a philosophy of technology integration that is supported by 
current research. 

● Candidates will demonstrate understanding of the technology leader’s complex roles in 
the educational setting. 

● Candidates will demonstrate group leadership skills that encourage collaboration and 
positive alliances with all stakeholders in the community. 

● Candidates will demonstrate effective coaching and mentoring skills in developing 
professional development experiences for teachers and staff in the educational setting. 



  
  

Candidates will demonstrate a philosophy of technology 
integration that is supported by current research. 
  

C1, C6 

Candidates will demonstrate understanding of the technology 
leader’s complex roles in the educational setting. 
  

C1 

Candidates will demonstrate group leadership skills that 
encourage collaboration and positive alliances with all stake- 
holders in the community. 
  

C3 

Candidates will demonstrate effective coaching and 
mentoring skills in developing professional development 
experiences for teachers and staff in the educational setting. 
  

C3 

  
  
Philosophy of Adaptation 
  
 Not Met (1.000 pt) Met (2.000 pts) Target (3.000 pts) 

PhilosophyAK-UAS-SGP.1 
NETS-C6 

Philosophy is weak or 
not evident. 

Articulates a philosophy 
appropriate to the 
discipline 

Philosophy is well-articulated 
and grounded in theory and 
research of the discipline. 

Depth of 
KnowledgeAK-UAS-SGP.1 
NETS-C6 

Philosophy not 
grounded in research. 

Reveals depth of 
knowledge of field by 
justification of beliefs 

Rationale for beliefs displays 
extensive depth of knowledge. 

Connects Theory to Practice 
AK-UAS-SGP.1 NETS C6 

Connections between 
knowledge and 
practice not evident. 

Makes connections 
between knowledge and 
practice 

Makes strong connections 
between knowledge and 
practice. 

  

  
  
  
Mentoring Paper Rubric 
  

 Not Met (1.000 pt) Met (2.000 pts) Exceeds (3.000 pts) 

Managing 
Change(1.000, 
33%) 

NETS-C.1.d 

Little evidence that the individual 
being mentored will be supported 
through the change process. Little 
evidence of planned meetings with 
the individual being mentored, 
conversations to support this 
individual, or other scaffolding 
activities. 

The individual being 
mentored is appropriately 
supported through the 
change experience. 
Weekly meetings, 
ongoing discussion 
and/or just in time 
sessions have been 
scheduled for the support 

The individual being mentored 
is strongly supported through 
the change experience. 
Collaborative teaching sessions, 
ongoing informal learning in the 
collective, as well as individual 
sessions have been scheduled 
for the support of the individual 
being mentored. 



of the individual being 
mentored. 

Meaningful 
Change(1.000, 
33%) 

NETS-C.4.b 

Follow-through on the strategy and 
technology being used during 
mentoring experience is not 
compelling. Indication that the use 
of this technology did not align with 
best practices in teaching and 
learning and/or principles of adult 
learning theory are not followed. 

Follow-through for the 
strategy and technology 
being used during 
mentoring experience is 
strong and lead to some 
level of meaningful 
impact on the teacher's 
practice. The experience 
is based on best 
practices in teaching and 
learning and/or adult 
learning theory. 

Rationale for the strategy and 
technology being used during 
mentoring experience is strong. 
The experience clearly was 
based on best practices in 
teaching and learning and/or 
adult learning theory. Mentoring 
outcomes demonstrate 
meaningful impact on 
pedagogical as well as 
technological support. 

Data 
Analysis(1.000, 
33%) 

Limited data was collected. Data 
was either solely self-reported 
(journaling) or solely collected via 
questionnaire. Little evidence that 
the data of impact on the teacher's 
practice or on student learning OR 
data analysis is not clear and will 
not allow a clear relationship 
between mentoring and teacher 
growth to be made. 

A variety of data was 
collected. Analysis is 
clear and easily followed. 
Analysis is highly 
convincing. Analysis 
demonstrates a positive 
impact on teacher 
practice or student 
learning as a result of the 
mentoring experience. 

A variety of data was collected. 
Data demonstrates a positive 
impact on teacher practice and 
student learning as a result of 
the mentoring experience. 

  
  
  
Outcomes: 
  
N=7 
  
  

Outcome Target Met Needs Improvement 

Candidates will demonstrate 
a philosophy of technology 
integration that is supported 
by current research. 
  

3 3 1 

Candidates will demonstrate 
understanding of the 
technology leader’s complex 
roles in the educational 
setting. 
  

1 5 1 

Candidates will demonstrate 
group leadership skills that 
encourage collaboration and 
positive alliances with all 

0 6 1 



stake- holders in the 
community. 
  

Candidates will demonstrate 
effective coaching and 
mentoring skills in developing 
professional development 
experiences for teachers and 
staff in the educational 
setting. 
  

6 0 1 

  
Changes: 
  
One student in the program did not complete the class and did not drop, therefore that student 
who didn’t submit their final assignments, is reflected in this data. 
  
The role of the technology leader in the school varies according to the school. Some schools 
have technology coaches, some have technology leaders, and some have no technology 
leadership positions in which case it’s important for teachers to see themselves as technology 
leaders. I will continue to strive to help teachers in this course see themselves as leaders in 
their schools as they take on a mentoring role. In the current course offering, I have altered blog 
prompts to help students to put themselves in the leadership role. 

EDET 693: Special Topic Mechanical Applications of Technology 
  
  

● Build Content knowledge by programming microprocessors at a basic level and 
constructing simple robots 

● Create a student-centered constructionist initiative which furthers an organization’s 
vision, mission, and/or strategic plan 

● Identify appropriate funding sources for a new initiative 
● Create an appropriate evaluation and sustainability plan for proposed initiative 

  
Build Content knowledge: 
Programming microprocessors at a basic level and 
constructing simple robots 
Understanding constructionist theory and its potential impact 
on school culture and student learning 

NETS-C.3.g,  NETS-C. 5.c, NETSC. 6.c 

Create a student-centered constructionist initiative which 
furthers an organization’s vision, mission, and/or strategic 
plan 

NETS-C.1 NETS-C.1.a 
  

Identify appropriate funding sources for a new initiative NETS-C.1 NETS-C.1.c 



  

Create an appropriate evaluation and sustainability plan for 
proposed initiative 

NETS-C.1 NETS-C.1.b NETS-C.4.c 
  

  
  
  
Planning Rubric 
  

 Target (3 pts) Acceptable (2 pts) Unacceptable(1 pt) 

Tech Planning(1.000, 
16%)NETS-C.1 
NETS-C.1.a 

The proposed project 
clearly communicates 
teh mission and vision. 
contributes and moves 
forward the district's 
mission and vision. 

The proposed project is 
related to and 
complements the district's 
mission and vision. 

No relationship is 
established between the 
proposed project and the 
district's mission and vision. 

Evaluation (1.000, 16%) 
NETS-C.1 NETS-C.1.b 
NETS-C.4.c 

The proposed project 
contains an evaluation 
which can be used to 
determine the 
effectiveness of the 
initiative to further the 
objectives of the 
project.  

The proposed project 
contains an evaluation of 
the project, which will 
effectively inform the 
district of the project's 
value to student learning 
and district goals. 

A link between evaluation of 
the project the mission 
vision and goals of the 
district is not established or 
no evaluation exists. 

Funding Sources(1.000, 
16%)NETS-C.1 
NETS-C.1.c 

Worthwhile funding 
sources are identified. 
Criteria for funding is 
through this source is 
compelling. 

Worthwhile funding 
sources are identified. 
Criteria for funding is met. 

Funding sources may not be 
appropriate to the proposal 
AND/OR Criteria for funding 
isn’t met, and no plan for 
meeting the criteria exists. 

Change (1.000, 16%) 
NETS-C.1 NETS-C.1.d 

A viable sustainability 
plan is included within 
the proposal. 

A sustainability plan is 
included within the 
proposal. While it may 
lack detail, it’s well 
founded and convincing. 

A sustainability plan is 
included within the proposal 
but this plan doesn’t seem 
convincing OR No plan is 
included. 

Communication(1.000, 
16%)NETS-C.1 

The mission and vision 
of the school are 
clearly communicated 
to stakeholders 
through publicity 
and/or presentation 
documents. 

While the mission and 
vision are reflected in 
publicity and presentation 
documents, the 
community must make 
this connection for 
themselves. 

The mission and vision of 
the school are not reflected 
or presented in publicity 
and/or presentation 
documents. 



Student 
Centered(1.000, 16%) 

The project clearly 
allows students to use 
technology for the 
purpose of learning. 

The project might lend 
itself to student use of 
technology; however this 
connection must be made 
by the reader and isn't 
clearly established. 

There is no evidence that 
this project will lend itself to 
furthering student use of 
technology for learning. 

  
  
 Not Met (1.000 pt) Acceptable (2.000 pts) Exceeds (3.000 pts) 

Digital 
Communication(1.000, 
33%) 

NETS-C.3.g 
NETS-T-2008.4.d 

No evidence beyond 
narrative that the 
candidate used digital 
communication to 
engage in learning with 
others. 

Some evidence that the 
candidate used digital 
communication to engage in 
learning with others. 

Clear and convincing 
evidence that the candidate 
used digital communication to 
engage in learning with his or 
her PLN. 

Promote Diversity(1.000, 
33%) 

NETS-C.5.c 
NETS-T-2008.4.d 

The candidate does not 
seek out or contribute to 
the ideas of others, and 
instead operates 
independently. 

The candidate is willing to 
promote a diversity of ideas 
by contributing to the 
learning of others over the 
week. 

The candidate seeks out his 
or her colleagues and actively 
promotes a diversity of ideas 
by contributing to the learning 
of others over the week. 

Reflection(1.000, 33%) 

NETS-C.6.c 

Little reflection is evident, 
or the candidate has not 
engaged in learning 
which wil impact his or 
her professional practice. 

The candidate reflects on 
the learning process of the 
previous week, and 
examines the manner in 
which this learning will 
impact his or her 
professional practice. 

The candidate engages in a 
compelling reflection of the 
learning process and 
dispositions encountered in 
the previous week, and the 
examines the manner in 
which this learning process 
furthers his or her 
professional practice. 

  
  
  
N=5 
  

Outcome Target Met Needs Improvement 

Build Content knowledge: 
Programming 
microprocessors at a basic 
level and constructing simple 
robots 
Understanding 
constructionist theory and its 
potential impact on school 
culture and student learning 

3 2 0 

Create a student-centered 
constructionist initiative which 
furthers an organization’s 

2 3 0 



vision, mission, and/or 
strategic plan 

Identify appropriate funding 
sources for a new initiative 

5 0 0 

Create an appropriate 
evaluation and sustainability 
plan for proposed initiative 

1 4 0 

  
  
Changes: 
  
More support is necessary as students evaluate the Vision, Mission and Strategic Plan and to 
further these initiatives through the planning process and ultimate initiative. Many teachers are 
not included in strategic planning in their districts, and therefore have their first exposure to the 
plan and process when they are required to find this document for the class. The time in the 
class is not appropriate to fully vet and discuss the strategic planning process for the district and 
the primary goals with stakeholders. I will introduce the existance of these documents earlier in 
the program so that students will have an opportunity to do some of this inquiry prior to the 
class. 
  
  

EDET 698: Educational Technology Portfolio 
  
Portfolio 
  
Alignment of Objectives with Assessment 
  

SOE Goals ISTE Standards (NETS-C) 

Goal 1:  Educators articulate, maintain, and develop a 
philosophy of education  that is demonstrated in their 
practice.  

a. support their philosophy of education with 
research-based theory and evidence. (K) 

1a. Contribute to the development, communication, and 
implementation of a shared vision for the comprehensive 
use of technology to support a digital-age education for all 
students 

b. apply their philosophy, beliefs, and theory to practice. 
(S) 

1b. Contribute to the planning, development, 
communication, implementation, and evaluation of 
technology-infused strategic plans at the district and school 
levels 



c. are guided by their philosophy of education are 
flexible in revising it based on  new research and 
teaching experience (D) 

6c. Regularly evaluate and reflect on their professional 
practice and dispositions to improve and strengthen their 
ability to effectively model and facilitate 
technology-enhanced learning experiences 

  

Goal 2: Educators understand how human development 
affects learning and apply that understanding to 
practice. 

 

a. identify ways students’ developmental levels affect 
their thinking processes and learning (K) 

2a. Coach teachers in and model design and 
implementation of technology-enhanced learning 
experiences addressing content standards and student 
technology standards 

b. accommodate differences in how students learn 
based on knowledge of individual's social, emotional, 
and intellectual maturation. (S) 

2b. Coach teachers in and model design and 
implementation of technology-enhanced learning 
experiences using a variety of research-based, 
learner-centered assessment tools to address the diverse 
needs and interests of all students instructional strategies 
and 

c. demonstrate an appreciate of unique thinking 
processes of learners during different stages of 
development. (D)  

  

Goal 3: Educators differentiate instruction with respect 
for individual and cultural characteristics.  

a. identify strategies for differentiating instruction based 
on student differences. (K). 

2e. Coach teachers in and model design and 
implementation of technology-enhanced learning 
experiences using differentiation, including adjusting 
content, process, product, and learning environment based 
upon student readiness levels, learning styles, interests, 
and personal goals 

b. design instruction that incorporates characteristics of 
the local community’s community and that is appropriate 
to students' individual and special needs. (K) 

3d. Select, evaluate, and facilitate the use of adaptive and 
assistive technologies to support student learning 

c. apply local and Alaska knowledge to the selection of 
instructional strategies, materials, and resources. (S) 

5a. Model and promote strategies for achieving equitable 
access to digital tools and resources and 
technology-related best practices for all students and 
teachers 

d. demonstrate their belief that all students can learn 
and that they appreciate multiple perspectives and value 
individual differences (D)  

  

Goal 4: Educators possess current academic content 
knowledge.  



a. demonstrate knowledge of their content area, 
including structure of the curriculum, the tools of inquiry, 
central concepts, and connections to other areas of 
knowledge (K) 

2c. Coach teachers in and model engagement of students 
in local and global interdisciplinary units in which 
technology helps students assume professional roles, 
research real-world problems, collaborate with others, and 
produce products that are meaningful and useful to a wide 
audience 

b. connect the content area to other content areas and 
to practical situations encountered outside of the school. 
(S) 

2f. Coach teachers in and model incorporation of 
research-based best practices in instructional design when 
planning technology-enhanced learning experiences 

c. demonstrate commitment  to professional ciscourse 
about content knowledge and student learning of 
content. (D) 

6a. Engage in continual learning to deepen content and 
pedagogical knowledge in technology integration and 
current and emerging technologies necessary to effectively 
im_p_l_e_m_e_n_t_ _t_h_e_ _N_E_T_S_•S_ _a_n_d_ 
_N_E_T_S_•T_ _ 

  

  

  

Goal 5: Educators  facilitate student learning by using 
assessment to guide planning, instruction, and 
modification of practice.  

a. understand how to plan for instruction that is based 
on learner  needs and curriculum goals. (K) 

2.b.Coach teachers in and model design and 
implementation of technology-enhanced learning 
experiences using a variety of research-based, 
learner-centered assessment tools to address the diverse 
needs and interests of all students instructional strategies 
and assessment tools to address the diverse needs and 
interests of all students.  

b. plan, teach, and assess for optimal  learning. (S) 

2g. Coach teacher in and model effective use of 
technology tools and resources to continuously assess 
student learning and technology literacy by applying a rich 
variety of formative and summative assessments aligned 
with content and student technology standards 

c. demonstrate that they value assessment and 
instruction as integrated processes. (D) 

2h. Coach teachers in and model effective use of 
technology tools and resources to systematically collect 
and analyze student achievement data, interpret results, 
and communicate findings to improve instructional practice 
and maximize student learning 

 

3f. Collaborate with teachers and administrators to select 
and evaluate digital tools and resources that enhance 
teaching and learning and are compatible with the school 
technology infrastructure 

  

Goal 6: Educators  create and manage a stimulating, 
inclusive and safe learning community in which learners  



take intellectual risks and work independently and 
collaboratively. 

a. investigate and use a variety of  techniques to 
establish and maintain a responsive environment for all 
learners (K,S) 

2d. Coach teachers in and model design and 
implementation of technology-enhanced learning 
experiences emphasizing creativity, higher-order thinking 
skills and processes, and mental habits of mind (e.g., 
critical thinking, meta-cognition, and self-regulation) 

b. establish and maintain a positive  climate in which 
learners  develop self-direction and collaborative skills. 
(S) 

3a. Model effective classroom management and 
collaborative learning strategies to maximize teacher and 
student use of digital tools and resources and access to 
technology-rich learning environments 

c. commit to ensuring learner  well being and 
development of self-regulation and group interaction 
skills. (D)  

  

Goal 7: Educators work as partners with parents, 
families and the community.  

a. develop a sound, broad-based understanding of 
learners’  families and the local communities. (K) 

1c. Advocate for policies, procedures, programs, and 
funding strategies to support implementation of the shared 
vision represented in the school and district technology 
plans and guidelines 

b. communicate effectively with parents and community 
members to and incorporate local ways of knowing into 
decision making about all levels of schooling. 

3g. Use digital communication and collaboration tools to 
communicate locally and globally with students, parents, 
peers, and the larger community 

c. recognize the school as an integral part of the 
community and value families and community members 
as partners in promoting learning (D) 

5b. Model and facilitate safe, healthy, legal, and ethical 
uses of digital information and technologies 

 

5c. Model and promote diversity, cultural understanding, 
and global awareness by using digital-age communication 
and collaboration tools to interact locally and globally with 
students, peers, parents, and the larger community 

Goal 8: Educators  develop and maintain professional, 
moral, and ethical attitudes, behaviors, relationships, 
and habits of mind.  

a. remain current in knowledge of content and teaching 
practice. (K) 

1d. Implement strategies for initiating and sustaining 
technology innovations and manage the change process in 
schools and classrooms 

b. participate in and contribute to the teaching 
profession. (S) 

6b. Engage in continuous learning to deepen professional 
knowledge, skills, and dispositions in organizational 
change and leadership, project management, and adult 
learning to improve professional practice 

c. communicate effectively with students, colleagues, 
and supervisors. (S) 

4a. Conduct needs assessments to inform the content and 
delivery of technology-related professional learning 



programs that result in a positive impact on student 
learning 

d. demonstrate professional ethics, democratic 
principles, and collaborative learning communities. (D) 

4b. Design, develop, and implement technology-rich 
professional learning programs that model principles of 
adult learning and promote digital-age best practices in 
teaching, learning, and assessment 

 

4c. Evaluate results of professional learning programs to 
determine the effectiveness on deepening teacher content 
knowledge, improving teacher pedagogical skills and/or 
increasing student learning 

  

Goal 9: Educators use technology effectively, creatively, 
and wisely in their practice.  

a. effectively use  computers and other technologies in 
their professional practice and evaluate the potential 
and limitations of technologies (K) 

3b. Maintain and manage a variety of digital tools and 
resources for teacher and student use in technology-rich 
learning environments 

b. integrate technology in planning, instruction, and 
assessment to support student learning. 

3c. Coach teachers in and model use of online and 
blended learning, digital content, and collaborative learning 
networks to support and extend student learning as well as 
expand opportunities and choices for online professional 
development for teachers and administrators 

c. value technology as a tool for  lifelong learning. (D) 

3e. Troubleshoot basic software, hardware, and 
connectivity problems common in digital learning 
environments 

  
Portfolio Rubric 
  

  
 Not Met (1.000 pt) Meets (2.000 pts) Exceeds (3.000 pts) 

NETS-C 1(1.000, 16%) 
NETS-C.1 

The connection between 
the artifact and the standard 
is not clearly established. 
Little evidence of 
application of the standard 
or the impact of this 
standard on practice. 
Rationale for the inclusion 
of artifact(s) as evidence of 
meeting the standard is 
weak or is implied. 

Analysis concerning the manner in 
which the artifact is related to 
achievement of the standard is 
convincing. Evidence of application 
of the standard reflection and 
impact on practice is clear. 
Rationale for the inclusion of 
artifact(s) as evidence of meeting 
the standard is well-reasoned. 

Reflection indicates an 
exceptional analysis 
concerning the manner in 
which the artifact is related to 
achievement of the standard. 
Rationale for the inclusion of 
artifact(s) as evidence is 
exceptional and creative. 
Reflection and artifact indicate 
impact on professional 
environment and/or 
connections beyond those 
established by the program. 

NETS-C 2(1.000, 16%) 
NETS-C.2 

The connection between 
the artifact and the standard 
is not clearly established. 
Little evidence of 

Analysis concerning the manner in 
which the artifact is related to 
achievement of the standard is 
convincing. Evidence of application 

Reflection indicates an 
exceptional analysis 
concerning the manner in 
which the artifact is related to 



application of the standard 
or the impact of this 
standard on practice. 
Rationale for the inclusion 
of artifact(s) as evidence of 
meeting the standard is 
weak or is implied. 

of the standard reflection and 
impact on practice is clear. 
Rationale for the inclusion of 
artifact(s) as evidence of meeting 
the standard is well-reasoned. 

achievement of the standard. 
Rationale for the inclusion of 
artifact(s) as evidence is 
exceptional and creative. 
Reflection and artifact indicate 
impact on professional 
environment and/or 
connections beyond those 
established by the program. 

NETS-C 3(1.000, 16%) 
NETS-C.3 

The connection between 
the artifact and the standard 
is not clearly established. 
Little evidence of 
application of the standard 
or the impact of this 
standard on practice. 
Rationale for the inclusion 
of artifact(s) as evidence of 
meeting the standard is 
weak or is implied. 

Analysis concerning the manner in 
which the artifact is related to 
achievement of the standard is 
convincing. Evidence of application 
of the standard reflection and 
impact on practice is clear. 
Rationale for the inclusion of 
artifact(s) as evidence of meeting 
the standard is well-reasoned. 

Reflection indicates an 
exceptional analysis 
concerning the manner in 
which the artifact is related to 
achievement of the standard. 
Rationale for the inclusion of 
artifact(s) as evidence is 
exceptional and creative. 
Reflection and artifact indicate 
impact on professional 
environment and/or 
connections beyond those 
established by the program. 

NETS-C 4(1.000, 16%) 
NETS-C.4 

The connection between 
the artifact and the standard 
is not clearly established. 
Little evidence of 
application of the standard 
or the impact of this 
standard on practice. 
Rationale for the inclusion 
of artifact(s) as evidence of 
meeting the standard is 
weak or is implied. 

Analysis concerning the manner in 
which the artifact is related to 
achievement of the standard is 
convincing. Evidence of application 
of the standard reflection and 
impact on practice is clear. 
Rationale for the inclusion of 
artifact(s) as evidence of meeting 
the standard is well-reasoned. 

Reflection indicates an 
exceptional analysis 
concerning the manner in 
which the artifact is related to 
achievement of the standard. 
Rationale for the inclusion of 
artifact(s) as evidence is 
exceptional and creative. 
Reflection and artifact indicate 
impact on professional 
environment and/or 
connections beyond those 
established by the program. 

NETS-C 5(1.000, 16%) 
NETS-C.5 

The connection between 
the artifact and the standard 
is not clearly established. 
Little evidence of 
application of the standard 
or the impact of this 
standard on practice. 
Rationale for the inclusion 
of artifact(s) as evidence of 
meeting the standard is 
weak or is implied. 

Analysis concerning the manner in 
which the artifact is related to 
achievement of the standard is 
convincing. Evidence of application 
of the standard reflection and 
impact on practice is clear. 
Rationale for the inclusion of 
artifact(s) as evidence of meeting 
the standard is well-reasoned. 

Reflection indicates an 
exceptional analysis 
concerning the manner in 
which the artifact is related to 
achievement of the standard. 
Rationale for the inclusion of 
artifact(s) as evidence is 
exceptional and creative. 
Reflection and artifact indicate 
impact on professional 
environment and/or 
connections beyond those 
established by the program. 

NETS-C 6(1.000, 16%) 
NETS-C.6 

The connection between 
the artifact and the standard 
is not clearly established. 
Little evidence of 
application of the standard 
or the impact of this 
standard on practice. 

Analysis concerning the manner in 
which the artifact is related to 
achievement of the standard is 
convincing. Evidence of application 
of the standard reflection and 
impact on practice is clear. 
Rationale for the inclusion of 

Reflection indicates an 
exceptional analysis 
concerning the manner in 
which the artifact is related to 
achievement of the standard. 
Rationale for the inclusion of 
artifact(s) as evidence is 



Rationale for the inclusion 
of artifact(s) as evidence of 
meeting the standard is 
weak or is implied. 

artifact(s) as evidence of meeting 
the standard is well-reasoned. 

exceptional and creative. 
Reflection and artifact indicate 
impact on professional 
environment and/or 
connections beyond those 
established by the program. 

  
Outcomes: 
  
  

Outcome Target Met Needs Improvement 

NETS-C 1 2 6 0 

NETS-C 2 5 3 0 

NETS-C 3 5 3 0 

NETS-C 4 5 3 0 

NETS-C 5 6 2 0 

NETS-C 6 4 4 0 

  
  
Changes: While the portfolio class is a useful exercise for students, I would like to see this experience combined with an Action 
Research extended experience. I believe that will be a more meaningful experience for students and will yield better program data 
as students will be participating in a proper professionalizing capstone.  
  

Summary of Data 
 
Improvements needed:  
 
Rubrics are inconsistently leveled from low to high and high to low achievement both within and 
among courses. This will be changed so that reporting will be more consistently reported in the 
future. Program data is also aligned by the School of Education Goal rather than by the NETS-C 
standard in our own alignment table. I need to work to aggregate data according to outcome 
and School of Education Goal rather than specifically by NETS-C standard.  
 
  
Program changes according to the data include: 
  

1. Collaborate with the School of Education to change the Action Research course to a two 
semester experience consisting of a full proposal semester and a full implementation 
semester to allow for deep inquiry in K-12 classrooms and sufficient data collection and 



analysis to enable the experience to meet the criteria of a Capstone Experience. 
Integrate Portfolio Creation into the final three weeks of this experience. 

2. Add an outcome to EDET 637 Differentiating Instruction through Technology to allow for 
collection of evidence to demonstrate student development of content knowledge in 
student development, technology tools for differentiation and cognitive learning 
strategies. 

3. Build prompts and references into EDET 668 which assist the student in seeing 
themselves, regardless of their role in the K-12 environment, as a technology leader. 

4.  Introduce students to technology plans and strategic planning in schools in an earlier 
course in their program so that they may become familiar with their district’s particular 
approach to this process, and to the stakeholders who are involved. 

  
  
 
  
  
 
  
 
  
  
  

 






